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BJIMSHUE IMOKA3ATEJA TUCTAHIIUA BJACTH HA B3AUMOJEMCTBUE «YYUTEJIb-
YUYEHUK-YUUTEJIb» B ITIOJUKYJbTYPHBIX KJIACCAX

Annomayusa. JluctaHuys BIACTH — 3TO OJHO M3 YETHIPEX KyJIbTYPHBIX M3MEpEHuii, pa3paboraHHbiXx ['eprom
Xodcerene, kKoTopoe CyIIeCTBYET ¢ Pa3HBIMHU MH/IEKCAMHU B pa3HbIX KyJbTypax. HeoOxoaumMo 3HaTh MokaszaTesb JUCTaH-
UM BIIACTH B KaXKIOH KyJIbType, YTOOBI H30eKaTh HeJOMOHNMAaHMA. Llenbio TaHHOTO MCCIeOBAHMUS SIBIICTCS U3yde-
HHE BIMSHUS AMCTAHIMW BJIACTH Ha B3aWMOJEHCTBHE «YUYEHHK—YYHTEJb—YUYCHHUK» B MYJIBTHUKYJIBTYPHBIX Kiaccax, B
KOTOPBIX YYaCTBYIOT yJalluecs U3 pa3HbIX KylbTyp. JlaHHbIE OBLIN TOIYYEHBI C TOMOIIBI0 aHKETHPOBAHMS, B KOTOPOM
npuHsM ydactre 40 MHOCTpaHHBIX CTYACHTOB U3 Pa3HBIX CTpaH Mupa. B crarke oTMeuaercs, 4YTo BCe OHHM M3 CTpaH C
BBICOKMM HHIEKCOM IUCTAHINH BiacTH. OCHOBHOE BHIMAaHHUE B 3TOM HCCIIEIOBAHUU OBUIO YIEIEHO IOJIOKUTEIFHOMY
U OTPHULATENEHOMY BIIMSIHUIO JUCTaHIMH BJIACTH HAa B3aUMOJEHCTBHE B KJacce MEXIY YJalllMMUCS W MPeroaBaTess-
M. Omnmpasich Ha Ka4eCTBEHHBIC M KOJMYECTBEHHBIC METOIBI, aBTOP MPOBEJ aHAIN3 M YCTAaHOBHJI, YTO YUHTEIS dalle
KOHTPOJHMPYIOT MOKa3aTejib AUCTAHIIUU BJIACTHU, YTO MPUBOJUT K YCTAaHOBJICHUIO OTHOIIEHHUI OJIM30CTH K CTyACHTaM
WA 000COOICHHOCTH OT HUX. J{OTONHUTENHFHO OBIJIO OMpEACNICHO, YTO AMCTAHIMS BIACTH OKa3bIBACT IMOIOHAIBEHOE
BJIMSHHME Ha y4YallMXcs, MX OOIIUe pe3yibTaThl 0OyueHHs W B3aUMOJeicTBUE B Kiacce. Marepuaibl CTaTb CHOCO0-
CTBYIOT KYJIBTYPHBIM HCCIICIOBAHMAM, H3YUAIOIINM BIMSHUC AWCTAHINN BIACTH Ha OOIICHWE W IMOINH; ITOKA3bIBAIOT
9JICMCHTBI, CBA3aHHBIC C BBICOKMM H HU3KHUM HWHACKCOM JUCTAHIIMHU BJIaCTH, U TO, B KaKO# CTENEHU 3TO MOXKET IT0JIOXK H-
TENBHO WM OTPHUIATEIHHO CKa3bIBATHCS HA B3aMMOJCHCTBHH MEXIY YUCHHKAMH W YUUTEISIMA B MYIbTHKYJIBTYPHOU
aKaJieMHU4eCcKoH cpene.

Knioueevle cnosa: nucranuus BIacTH, OTHOUIEHUS «yYUTENb—YUEHHK», TUCKYPC B KIACCE, IMOIMOHAIBHBIN
3¢ GeKT, MOTUKYIBTYPHBIN KIacc, KyJIbTYPHBIC IICHHOCTH, (GOpPMBI 0OpaliieH s, B3aUMOICHCTBHE B Kacce.
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THE EFFECT OF POWER DISTANCE INDEX ON THE STUDENT-TEACHER-STUDENT IN-
TERACTIONS IN MULTICULTURAL CLASSROOMS

Abstract. Power distance is one of the four cultural dimensions developed by Geert Hofstede, which exists with
different indexes in different cultures. It is necessary to know the index of power distance in each culture, in order to
avoid the miscommunication. The goal of this study is to explore the effect of power distance on student-teacher-
student interactions in multicultural classrooms, which involve students from different cultural backgrounds. The data
was obtained through a questionnaire, with the participation of 40 international students from different countries, also, it
is noted that all of them are from countries with a high-power distance index. The focus of this study was on the posi-
tive and the negative effect resulted from the power distance, on the classroom interactions between the learners and the
instructors. Being drawn on qualitative and quantitative methods, analysis showed that the teachers are more likely to
have control over the index of the power distance, which results in having a relationship of closeness or apartness with
the students. In addition to that, it has an emotional effect on the students and their overall outcomes and interactions in-
classroom settings. The results contribute to the cultural studies that tackle the effect of power distance on communica-
tion and emotions. They show the elements associated with high and low power distance index, and to what extent it
may positively or negatively affect the interactions between the students and the teachers in multicultural academic
settings.

Keywords: power distance, teacher-student relationship, classroom discourse, emotional effect, multicultural
classroom, cultural values, Address forms, classroom interactions.

Introduction

Power is one of the dimensions of culture in Hofstede’s typology. Power distance is a measure of how
well-established a society's social hierarchy is. The Power Distance Index (PDI) gauges how much those at
the bottom of the hierarchy are willing to acknowledge that social status or power are not allocated fairly in
society. This metric is used by sociologists and psychologists alike. High power distance indicates that a
certain culture accepts the imbalance in power. A high-power distance culture supports rank and authority
and promotes bureaucracy. In such cultures the degree to which people, communities, or cultures accept
inequality (such as inequality in power, position, or money) as inevitable, acceptable, or functional is re-
ferred to as power distance. Cultures with low power distance in contrast views regarding how people with
different degrees of power should interact are shaped by the acceptance of power inequalities [6].

The degree to which individuals, communities, or civilizations accept the uneven distribution of pow-
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er, authority, or money in society or organizations is referred to as power distance [5]. According to Daniels
and Greguras [3], nations with low power distance accept both people with high and low power distance
indexes. Acceptance of inequality is the key element of power distance (Schiller [8]). People who believe in
power distance strongly are more willing to accept power imbalances in their companies, specifically in
terms of attitude. They would thus support hierarchy and believe that subordinates should respect and follow
their superiors (Kirkman [7]).

Power distance in academic settings can exist with different indexes and levels, it can be large in some
classrooms while in others it is small. According to some scholars, power distance in classrooms causes
students to become transitionally dependent on teachers, boosts students' classroom and learning anxiety, and
places teachers in a position of extreme power, which makes them the dominant figure in the classroom
(Wang [10]).Using this approach of high-power distance can seriously hinder students' ability to develop
critical thinking, as well as their initiative and creativity in the classroom, as well as decrease student-teacher
engagement and harm the teacher-student bond and relationship [10].

Power distance can be strongly witnessed in-classroom settings, but the degree in which the power dis-
tance is high or low can be generalized, due to the fact that it has a strong correlation with the cultural and
the social settings. The index of power distance can greatly influence the -teacher-student-teacher relation-
ship, which is directly related to the communication and classroom interactions. In western countries, like the
USA, power distance in classrooms is low, which allows the students to have freedom talking and having
discussions with their teachers, as well as their ability to say what they like and what they hate without fear
or hesitation. Whereas, in countries with high power distance, such us Asian and Arabic countries, the teach-
er is regarded as superior, that’s why the students try their best to communicate formally and only within the
scope of the lecture, because of the fear of punishment or offense.

According to some scholars, power distance in classrooms causes students to become transitionally
dependent on teachers, boosts students' classroom and learning anxiety, places teachers in a position of ex-
treme power, and makes teachers the dominant figure in the classroom (Wang [10]). Such a strategy can
seriously hinder students' ability to develop critical thinking, as well as their initiative and creativity in the
classroom, restrict student-teacher contact, and negatively affect the teacher-student connection (Xu & Fan
[11]). Others contend, however, that because the teacher is a constructivist educator, the teacher's position of
authority in the classroom has no bearing on whether or not the classroom becomes learner-centered (Biggs
[2]). In his comments on power distance and cultural factors, Hofstede (2001) was unable to pinpoint the
precise effect of power distance on learning in the classroom. While the majority of the research on combin-
ing power distance and instruction remains in the area of contrastive analysis and combining with individual-
ism and collectivism (Alshahrani [1]; Spencer-Oatey [9]), another area is combining behavioral research, but
there is a dearth of research in this area that addresses classroom equity.

Material and methods

The main goal of this study was to identify the effect of the power distance index on the teacher-
student-teacher relationship in multicultural classroom settings. Throughout the research a set of attitudes
and opinions were discussed and analyzed in order to identify how can the power distance exactly affect
either positively or negatively the relationship between the students and the teachers. The method used
throughout the paper is a mixed method, through which quantitative and qualitative analysis was applied in
order to address the implicit and explicit effect of this important cultural element that was originally intro-
duced by Geert Hofstede.

The tool used for collecting data is a questionnaire that consists of ten (10) questions, some of them
are choice questions, that were intended in order to get numerical data about the student preferences, for
instance, students were asked about the way they like to address their teachers and how they like to be ad-
dressed, and if they are satisfied with the amount of power and freedom given to them by their teachers in-
classroom settings. Also, the questionnaire contains open-ended questions, through which they can express
their opinions and to justify their forementioned choices, such as, what the relationship between the teacher
and student should be like? Justify your answer.

This study covers the population of 40 students who came from different cultural background, and
who carry their studies at people’s friendship university of Russia. Students involved in study are from Ara-
bic countries, Asian countries, African countries and eastern European countries, also, it must be stressed out
on the fact that all of them are from countries with a high-power distance index.
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Data Analysis and Discussion
1. Where are you from?

respondants

M respondants

O Rr N W b U1 O N

Fig.1.Nationalities of the participants

This study covers a number of students from different countries, who study in multicultural class-
rooms at people’s friendship of Russia. The higher percentages of the students belong to Algeria, China and
Russia, while the rest of the percentages of (3 %-8 %) represents students from other countries such as;
Egypt, Ecuador, Vietnam, Nigeria, Syria, Afghanistan Nicaragua, Bosnia and Serbia.

It is noticeable from the data collected that all the students who took part in this study are from High-
power-Distance cultures, which is usually spotted in countries, such as Latin American countries, Arabic
countries, Asian countries and African countries.

2. How do you address yourteacher?

52,50%

Ea

MR./MRS, BY HIS BOTH BY HIS LAST OTHERS
MADAM, SIR FIRST AND NAME
PATRONYMIC
NAMES

m Responses number

Fig.2. Forms of addressing teachers

Participants were asked about their preferred way of addressing their teachers/ instructors; The two
first choices took the highest percentages, with a percentage of 42,5 % for “Mrs./Mr., Madam/sir”, While
52,5 % went for “calling the teacher by his first name and patronymic name”. 5 % of the participants
chose to give other answers such as, Teacher or Professor.

The participants choices can be explained through the fact that they want to maintain a distance and
respect between them and their teacher, due to the fact that the teacher is in a higher position than them.
Most of the participants who went for the first choice (Mrs./Mr., Madam/sir) are from Latin American
countries, Arabic countries, Asian countries and African countries, which demonstrates that this form of
address is commonly used in classroom settings in these countries. While, all the ones, who preferred to call
the teachers with their first names and patronymic names are from Russia and the eastern European coun-
tries, this is due to the fact that this form of address is commonly used in these countries.
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3. How do you like to be addressed by your teacher?

BY YOUR FIRST ~ BY YOUR LAST  BY YOUR LAST OTHERS
NAME NAME AND FIRST
NAMES

® Responses number

Fig.3.Preferred form of address for the students

The participants were asked to identify their favorite way of being addressed by their teachers, the
greatest percentage went for the first choice, which is being called by their first name, while an equal per-
centage of 7,5 % went to the second and the third choices, which are being called by their last names and
their first and last names.

The ones who opted for the first choice, tend to look for more of a friendly atmosphere and make them
feeling closer to their teachers. While, the ones who opted for the second and the third choices are more
likely to prefer professional settings and more distanced relationships.

4. Do you feel like being called by your teacher in a certain way can reflect the relationship be-
tween you and him?

HYes

No

Fig.4.Students’ responses towards using certain forms of address

Participants were asked about their opinions if they think that the addressing forms can reflect the rela-
tionships between them and their teachers. The majority of them (90 %) agreed that the way being called or
addressed by their teachers can certainly mirror your relationship and how power is distributed, some of the
participants justified their answers through saying that they feel closer and the distance between them and
their teachers is narrow and it gives them a sense of comfort and completion:

(1) “I feel like when the teacher calls me by my first name, the distance between us is narrow and
we are closer to each other”.

(2) “When my PhD advisor calls me by my first name, I would feel very close.”

(3) “It means there is a good relationship”.

(4) “I feel like I have done a good job and the relationship between us is good.”

(5) “Yes, because being addressed by my first name, makes me feel more comfortable”.

The 10% who agreed that being called in a certain way doesn’t reflect anything, and it is just a stand-
ard element of politeness that exists in certain settings and must be done:

(6) “No, it does not affect the relationship in any way, since the forms of address are established by
society. and this is more of a politeness and an element of certain norms”.

(7) “In academic environment, the most important thing in a relationship between lecturer and stu-
dent is how they transmit and absorb knowledge. The way they address each other is just needed to be
proper and polite”.

HUMANITARIAN AND PEDAGOGICAL RESEARCH. 2023. Vol. 7. No. 2
17



I. OBPASOBAHUE N NEJATOI''NYECKHWE HAVYKH

5. When your teacher talks to you, does he use Tei/Bb1? Which one do you prefer more? Justify
why.

H Tbl

M Bbl

Fig.5. The use Personal pronouns Tei/sI in classrooms

The participants were asked to identify the pronoun that the teacher uses in order to address them, 65%
of the participants said that their teachers address them with Ber which is a more formal form of the personal
pronoun “you”, while 35% said that their teachers call them using the pronoun Tbe1 Which is less formal. The
participants were also asked to identify their favorite pronoun of address and to justify their choices. Some of
them preferred the more formal pronoun, saying that it is more respectful and appropriate.

(8) “I prefer Bui, it keep some distance, so, it is better.”

(9) “I prefer Bot, Because I want to get respected”.

(10) “I prefer But, because it feels like the respect is mutual in the teacher- student relationship.”

While the others, who preferred the less formal pronoun, they said that it makes them feel closer to
their teachers and more comfortable:

(11) “I prefer Tot, because it feels like he knows me more and there is no huge power gap between
us”.

(12) “I prefer Toi, because I prefer the relationship between us is less formal”.

(13) “I prefer Tot, because I feel much better and more comfortable”.

This would suggest that, some students prefer to keep distance between them and their teachers, while
most of the students prefer to eliminate the distance and to feel more comfortable while communicating with
their teachers.

6. Do you feel the urge to address your teacher formally?

M Yes

® No

Fig.6. Students’ responses towards being formal or informal with their teachers

Participants were asked to identify if they feel the urge to address their teacher formally. Most of them
(92%) agreed that they have to address their teacher formally, because of many reasons related to certain
factors such as, age, status and academic settings, also to the cultural background:

(14) “Yes, I have to address my teacher formally, because in my country it is compulsory to address
teachers formally. More like a tradition”.

(15) “Yes, because I always consider that there is a must to show respect in the way of speaking
with teachers.”

(16) “Yes, I have to address him formally, Due to the difference in academic degree and age”.

The 8% who said that they don’t feel the urge to address their teachers formally, because they feel so
close to their teacher and comfortable, so, they don’t have to be so formal with them:

(17) “My lecturers are friendly and gentle with students; we don't necessarily call them in a formal
way all the time”’.

(18) “The relationship between me and my mentor is both a teacher and a friend”.
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(19) “Because I feel like I will be more comfortable”.

It can be said that the students are aware of the unequal distribution of the power, and is that the teach-
ers are in a higher position than them, that’s why it is necessary for the them to emphasize the distance
through the formal address of the teachers.

7. Do you believe that the degree of formality inside the classroom can affect the teacher-
student-teacher relationship?

HYes

¥ No

Fig.7. Students’ thoughts about using the degree of formality

Participants were asked to identify whether the degree of formality inside the classroom can affect the
teacher-student-teacher relationship. all of them agree that the degree of formality can be a factor that can
affect their relationship with their teachers.

This would suggest that the degree of formality inside the classroom has a great effect the teacher-
student-teacher relationship, and it also mirrors how the power distance index exists in-classroom-settings,
either high or low depending on the degree formality.

8. Are you satisfied with the amount of power given to you by your teacher inside the classroom?
Please say why?

HYes

®mNO

Fig.8. Students’ satisfaction of the amount of power given to them

Participants were asked about their satisfaction of the power given to them by their teachers inside the
classrooms, 92 % of them said that they are satisfied and they have no problems with how power is distribut-
ed, saying that the teachers are listening to them and giving them the adequate power that they are in need
for:

(20) “I’m not the best student in the class, but the teacher still treats us equally and listens to me
every time I speak”.

(21) “We need to have hierarchy in classroom, that's why I am ok with the inequality of power, also
I am satisfied with the power given to me”’.

(22) “I believe that the teacher should have a higher power, and the power given to the students
should be less, in order to make sure that everything is under control”.

(23) “I am satisfied with the power given to me, the ability to speak freely, respond and organize
other students helps me to develop my leadership skills”.

(24) “Satisfied because I have the opportunity to express my opinion”.

Meanwhile, 8% of the participants weren’t satisfied with the amount of power given to them by their
teachers, saying that some of the teachers are giving them negative energy and making them unable to ex-
press their thoughts freely which is somehow uncomfortable for them.

(25) “No, no, there are some teachers who only give negative energy, and make me uncomfortable.

(26) “Because it doesn't let me be myself and I can't express my thoughts properly.”

”»
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It can be said that the amount of power given to the students depends mainly on their teachers and
their choice of keeping the relationship more formal or not. Also, it must be noted that the effect of the ine-
guality of the power distribution can have an emotional effect on the students.

9. Do you feel like the teacher has the absolute power inside the classroom? Please, say why.

r

M Yes

No

Fig.9.‘ Students’ thoughts about the distribution of power

Participants were asked if they think that the teacher has the absolute power inside the classroom,
60 % of them said yes, and said that the teacher has a higher status and he is the controller of the classroom
that’s why he has the absolute power:

(27) “Yes, the teacher has the absolute power, because he is in a higher position than the students”.

(28) “Yes. The teacher is at the top of the entire class. he is the leader”.

(29) “Yes, because the teacher, by virtue of his position, can tell the students what to do and how to
do it”.

Meanwhile, 40% of the participants said that teacher doesn’t have the absolute power, he is only an in-
structor with a slightly higher power than the students, also, due the fact that they are given much freedom
and power from their teachers to express their ideas:

(30) “Our lecturer doesn't seem like showing their absolute power in classes. We focus on the les-
son and the way we interact with each other.”

(31) “Teachers may have more experience and knowledge than students, but students always have
the right to express their views and contribute their opinions, not always 100% listening to the teacher.”

(32) “No, because the teacher let us to participate, students have time to express their ideas about
the topic we are talking about. If we have mistaken the teacher clarify them.”

(33) “I feel like he has slightly higher power than the students. I don't think that there is such a
thing as an absolute power.”

10. How do you like the relationship between the teacher and student to be?

m || e |

VERY FORMAL  FORMAL LESSFORMAL INFORMAL

M Responses

Fig.10. Preferred degree of formality for students

The participants were asked about how the relationship between the teachers and the students should
be, the greatest percentage (80%) agree that the relationship should be formal, while 20% said the relation-
ship should be less formal. None of them chose “Very formal” and “Informal”.

Those who preferred the relationship to be formal, justified their answers through saying that they
want to maintain the respect between them and their teachers, also due to the fact that this is an educational
environment and the formality is a must, as well as, due to the teachers’ high status:
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(34) “This is a relationship that requires mutual respect. In an educational environment, the rela-
tionship between lecturers and students needs a certain solemnity”.

(35) “It should be formal in my opinion, because in other way if teacher loses respect of the stu-
dents, it is harder to lead the class”.

(36) “The formal relationship between students and the teacher can affect the overall outcomes of
the whole educational process. The less it is the less outcomes are going to be”.

(37) “Well, formal because it has some flexibility with rules and protocols, but still emphasizes re-
spect and professionalism”.

While the others who preferred the relationship between them and their teachers to be less formal, said
that would be much comfortable for them and much better to have a friendly atmosphere and that the very
formal environment can negatively affect their relationships:

(38) “Some formality that emphasizes the position of a teacher and a student is needed, but exces-
sive formality only alienates them from each other, which, in my opinion, negatively affects the educa-
tional process”.

(39) “When teachers and students talk less formally, then the class will be less stressful, students
will be more interested in learning, and the transmission of knowledge will also become easier with teach-
ers”.

(40) “When relationship is very formal, students can be afiaid of teachers. When relationship is less
formal, students will be comfortable and enjoy the lessons”.

Discussion

The results of this research show that the index of power distance has an effect on the student-teacher-
student relationships in multicultural classrooms with a different quantification. What must be noted at this
research is that all of the students who took part in this paper are from countries with a higher power distance
index, which makes it much easier to analyze their opinions and reactions towards certain items related to the
classroom settings.

The findings showed that most of the participants prefer to use forms of address such as, Mr./Mrs.,
Madam/Sir, which is a commonly used form of address in African, Arabic, Latin American and Asian Coun-
tries. While those who address their teachers with their first and patronymic names are from the western
European countries, especially in Russia, and that’s what was seen through the results. Also, it has been
noticed that the majority of the participants have preferred being addressed by their first names by their
teacher, which is a great sign that the students enjoy the fact that the index of power distance is lowered and
the gap between them and their teacher is much narrow, adding to that, it gives them a feeling of accom-
plishment and comfort, and this what was confirmed through their responses.

Meanwhile, the findings showed that most of the students prefer being called by their teachers using
the formal personal pronoun “Bar”, which can be explained through the fact that they consider it as a sign of
a respect and positive politeness, but, some of them preferred the less formal personal pronoun “Te” and
considered it as a sign of closeness with their instructors, that would provide them with much comfort.

The majority of the students prefer to be formal with their teachers and to address them formally, due
to many factors, such as; status, age gap and the academic settings, because as it is agreed upon in all cul-
tures, especially in those with a higher index of power distance, the teacher is considered as a leader in aca-
demic settings, and he must be respected and treated formally, that’s why it is always believed that the teach-
er has the absolute power inside the classroom and this was confirmed by the results of this study. On the
other hand, very few students had or have the urge to be formal with their teachers, due to the fact that their
teachers have created an environment with a low index of power distance and this made them feel free and
more comfortable, even some of them, described their relationship with their teachers as “Friendship” which
might sound weird, in spite of the fact that all the participants (students) came from high-power-distance
countries. Students were asked last to identify what kind of relationships they prefer to be between them and
their teacher, the majority preferred it to be formal due to the fact that would keep the respect intact between
them and their teachers, also to emphasize the roles of each of them inside the classroom, as well as to keep
control inside the classrooms. Meanwhile, a minority of the participants preferred the relationship to be less
formal, so that would create a more of a friendly and comfortable environment for them. None of the partici-
pants opted for the informal relationship between them and their teachers.

From the above results and analysis, it can be said that the relationship between the students and the
teachers in intercultural classrooms mainly depends on the teachers’ control of the index of the power dis-
tance, which implies that the teacher has the control over the kind of the relationships he wants to build with
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his students despite their cultural backgrounds. Also, it is noted that the power distance is not just a factor
that affects and controls the relationships between the teachers and the students, but also, it can reflect how
this relationship is, either characterized with closeness or apartness.

Conclusion

Through this paper, we investigated the effect of power distance index on Student-teacher-student in-
teractions in multicultural classrooms. We aimed to find out the different effects either positive or negative
on the student-teacher relationships, and how can power distance acts as an active factor in academic set-
tings. The findings show how cultural background can have a relationship with the overall settings of the
classroom, also, how it can be related to the power distance index. This suggests that both learners and edu-
cators need to be aware of one another’s backgrounds in order to prevent any negative effects that could
result in misinterpretation and miscommunications. Since this study was performed on the limited material,
its results are preliminary, and further studies are needed. Nevertheless, the findings appear to confirm that
the power distance index can have an effect on students-teacher relationships. For teachers involved in mul-
ticultural classes, it is distinctly important to be aware of index of power distance and how to control it, in
order to prevent negative effects on the students and to create a comfortable emotional atmosphere.
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